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Transliteration Key

<

> (A slight catch in the breath. It is also used , ‘a, ‘i, ‘u (Pronounced from the throat.)

to indicate where the hamza has been
gh (Pronounced like a throaty French r with

e e

d d fi he beginning of d.
ropped from the beginning of a word ) the mouth hollowed to produce a full sound.)

a,i .

s f
b

& q (A guttural q sound with the mouth
t hollowed to produce a full sound.)

k

L

th (Should be pronounced as the th in thin or

thirst.)

1

.

j
h (Tensely breathed h sound.)

(. m

) n
kh (Pronounced like the ch in Scottish loch )
w, 4, u
with the mouth hollowed to produce a full J
sound.) 5 h
d &3 Y> ia i
dh (Should be pronounced as the th in this or Y€  Salla’Llahu ‘alayhi wa sallam—used
that.) following the mention of the Messenger
r Muhammad, translated as, “May Allih
bless him and give him peace.”
z
ae ‘Alayhi ’l-salim—used following the
S PU‘ mention of a prophet or messenger of
sh Allah, translated as, “May the peace of

Allah be upon him.”
Ah d far back in th
$ (A heavy s pronounced far back in the &2 Radiya ’Llahu ‘anhu—used following

mouth with the mouth hollowed to produce a =

. the mention of a Companion of the
full sound.) e

Messenger L translated as, “May Allah
be pleased with him.”

B

d (A heavy d/dh pronounced far back in the

h with th h hollowed d
mouth with the mouth hoflowed to produce a y Radiya ’Llahu ‘anhum—used following
full sound.) %9,0)
4y the mention of more than one

t (A heavy t pronounced far back in the Companion of the Messenger, translated

mouth with the mouth hollowed to produce a ﬂ‘p as, “May Allah be pleased with them.”

full sound.)
A~y RA — May Allih have Mercy on them

z (A heavy dh pronounced far back in the 4:15\
mouth with the mouth hollowed to produce a

ale
full sound.) *
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Translator’s Introduction (English)

Beginning with the name of Allah ¥z, the Most Merciful, and after sending
salutations and blessings on His beloved messenger, our Master Muhammad £&.

The original transcript of this famous interview of the eminent and
distinguished Qari Muhammad Tayyib Sihib (RA), former Principal of Darul
Uloom Deoband, was conducted and compiled in the Urdu language by the late
Mufti Mahmuad Ashraf ‘Uthmani (RA) in 1394 AH / 1974 CE. It was later
published for the first time entitled ¢ (AB.S 3 ola ¥ vy’ (Madaris ki Nisab-o-
Nizim) in 1415 AH / 1994 CE for AlBalagh, a well-known magazine printed by
Darul Uloom Karachi. It was then reprinted later in 1440 AH / 2018 CE by
Maktabah Darul Uloom Karachi due to its immense benefit and ever-increasing
relevance as highlighted by the compiler himself who also added additional
footnotes. Now, praise and gratitude be to Allih ¥z, over a decade on this
publication has its first rendering in the English language so that scholars and
students of knowledge can benefit from the immense wisdom of our pious
predecessors. Concerning matters that are regularly debated within our scholarly
circles, Qari Tayyib $ahib has offered deep insights in a special question-and-answer
podcast. Concerning everything ranging from teaching methodology, adjustments
to the darse nizimi syllabus, modern-day deficiencies in students and teachers and
loss of spiritual development and mentorship, this truly is a must read for anyone
connected with sacred knowledge or the Darul Uloom system.

As for translation methodology, after much deliberation, preference has been
given to conveying the meanings of the author in simple language as opposed to a
difficult wordfor-word translation which often does not fulfil this purpose.
Therefore, readers will often find sentences deliberately reconfigured or additional
phrases used. Although every effort was taken to review matters, of course no work

is without its blemishes, therefore any corrections are welcome to the email address



TRANSLATOR’S INTRODUCTION (ENGLISH)

below. To assist the reader and indeed to keep our Urdu heritage alive, the original
Urdu publication has also been reproduced at the rear.

May Allah 3£ bless the final year students of Dawrah al-Hadith (Mawlanas
Fahad, Usaid, Aba Bakr & Talha) with whom I utilised this text as an excuse to not
only develop their translation skills, but in fact to fulfil a higher objective in
connecting them with our spiritual and educational heritage of the scholars of
Deoband. Whilst this text is not a detailed expression of the same, it does however
offer glimpses of this bold, recent & beautiful reflection of Islim found in our pious
predecessors. Having been unable to fulfil this passion and complete a similar
exercise due to previous challenges at Madrasah/Jami‘ah Ihya’-us-Sunnah (Bolton),
it is an honour to produce what may be the first publication of this nature for UK’s
second oldest institute, Darul Uloom Bolton. May Allih 3£ bless the editors
(Mawlani) Muhammad Sakeria and (Mawlina) Sajjad Damna, the latter who gifted
me the original text many years ago and therefore is worthy of praise and hopeful of
reward, being a true manifestation of _s| Je Jls.

Finally, may Allah 3z reward (Mawlani) Lugman Amla, the current principal of
Darul Uloom Bolton, who afforded this sinful one the opportunity to gain benefit
from the students this year via teaching. It is refreshing to see a principal culture an
environment encouraging true love and growth, as opposed to others where efforts
are made to create discord between teachers, students and the Muslim community at
large. May Allah 3% enable us to continue serving Islam and accept this meagre effort
from us. May He 3 allow Darul Uloom Bolton to go from strength to strength

under its current leadership and beyond. Amin.

Asmar Akram
Laylatun Noor, Darul Uloom Bury
21 June 2026 / 6 Mubarram 1448 AH

asmar.akram@gmail.com



Original Al-Balagh Introduction (1994 CE)

Twenty years ago, when this humble servant was studying at Madinah University,
Hakim al-Islim Qari Muhammad Tayyib (RA) visited Madinah Munawwarah.
This humble servant had the opportunity to attend and serve in his presence, being
fortunate to benefit from his immense love and blessed company.

During this journey, I had the honour of interviewing Qari Tayyib Sihib
regarding the current state and condition of our Islamic institutes, whilst he visited
the home of Qari Bashir Ahmad $ahib,” whose residence at the time was frequented
by pious luminaries visiting the blessed cities from the Indian Subcontinent. My
original intention was to transfer this interview recorded on tape onto paper so that
it could be printed in the Al-Balagh magazine. However, destiny had it such that this
was unable to happen for a long time. Now, after twenty years, the same cassette on
which I had recorded the interview came to hand once again. When I listened to it

again after 20 years, I came to realise the immense importance

This will now be over 50 years ago. (Translator)

The honourable Qiri Bashir Ahmad (RA) — formerly a teacher at Darul Uloom Karachi, and at the
time a resident of Madinah Munawwarah teaching the Noble Qur’n in the blessed Masjid an- Nabawi
e Many students wishing to pursue tajwid and qird’at would attend and benefit from him after
Maghrib Salah. Indeed, many scholars and imams have also learned from the Shaykh over the years.
May Allah 3z lengthen the life of the Shaykh and grant him acceptance. In 1974, Qari Bashir Sahib
would stay in an old building connected to the Qamashah Market, near the Bab al-Salim area of al-
Masjid al-Nabawi. Qari Bashir would occupy the ground and first floors. The second floor was used by
the famous Qari Fatih Muhammad Panipatti and his wife, who would stay there. At that time, after
‘Isha’ Salah when Masjid an-Nabawi would close, on the bottom floor of this building there would be
a gathering in which these two illustrious scholars would be present amongst visitors coming for Hajj
& ‘Umrah and they would eat together. It was in one such gathering, which would take place every day
after ‘Isha’ (after food), that I interviewed Qari Muhammad Tayyib in the house of Qari Bashir, when

he was invited there in the presence of others.

This prayer of the compiler was accepted, such that Qari Bashir Ahmad passed away only recently in

2025 after serving the Qur’anic Sciences for nearly 60 years (Translator)



ORIGINAL AL-BALAGH INTRODUCTION (1994 CE)

and benefit that this recording had to offer.

Qari Tayyib Sihib is the grandson of Hadrat Mawlani Qasim Nanautawi (The
founder of Darul Uloom Deoband). Not only was he the spiritual representative of
the giant that was Mawlana Ashraf ‘Ali Thanawi, but Qari Tayyib Sahib was a
unanimously accepted and loved ambassador of the elders of Deoband. Indeed, his
temperament, demeanour and disposition were a reflection of the principles and
values of the elders of Deoband. For sixty years he stood as the Principal of the
illustrious Darul Uloom Deoband.

The authority that Qari Sahib holds is why his view on the state of Islamic
Institutes holds a high level of importance when discussions of reform arise. Even
after the passing of twenty years, when I was previously unable to transcribe this
interview, the relevance and benefit of the discussion has not changed with the
passing of time. In fact, looking at the current situation after twenty years, it has
become even more beneficial now.

At the time of transcribing this interview from the recorded cassette onto paper,
we have tried to convey the words of Qari Sahib verbatim so that the meaning and
effect of his words are relayed as accurately as possible. We hope that those
concerned with Islamic institutes and Madaris will read this with full concentration
and that teachers and students alike will be able to act thereafter in light of what has
been presented herein.

May Allah 3£ grant us ability.

Mahmaud Ashraf ‘Uthmani
S Jumada al-Awwal 1415 AH / 10 October 1994 CE

We were fortunate enough to study one lesson of the Muwatta’ of Imim Mailik from Qari
Muhammad Tayyib Sihib and obtain certification (ijazah) when he came to visit Jami‘ah Ashrafia
(Lahore, Pakistan). Afterwards, Qari Muhammad Tayyib displayed an enormous amount of affection
towards me for many years akin to a Grandad would have towards his Grandson. Due to this affection,

Qari $ahib was kind enough to answer my questions related to the subject matter.
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In the name of Allah, the Most Merciful, the Very Merciful



“Are those responsible for our Islamic
institutions (Maddris) satisfied with how

the institutions are curvently performing?”
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SYLLABUS AND METHODOLOGY

ANSWER

As far as the syllabus is concerned, we are completely satisfied with it. This is the
same syllabus that produced great scholars from our pious predecessors. Small
adjustments to the syllabus and course content have always taken place and will
continue to take place in the future, however the fundamental aspects of the syllabus
will never change. These fundamentals include a study of the six famous books of
Hadith, the Noble Qur’an, and the supporting sciences such as Arabic language,
Arabic grammar, Principles of Figh, Principles of Hadith and so on. Over time
refinements have been made, but the core subjects remain the same. Therefore again,
in summary regarding syllabus and content, we are fully satisfied.

The second matter is with regards to teaching methodology and pedagogy. This
has changed somewhat, and I believe it has negatively affected the abilities of
students. In earlier times, teachers would concisely translate the meanings of the text
in such a way that knowledge transferred directly into the hearts of students. The
subject would quickly become clear in their minds, and when they later looked at
the text its meaning would immediately come to them. Now this previously
successful method has been replaced somewhat with lengthy discussions and
presentations of personal research. As a result, student abilities have weakened.

Another issue negatively affecting student performance is societal effects such as
individualism. Certain democratic trends have developed, which have brought a
degree of harmful independence. Although students are not fully absorbed in these
movements, they are young and impressionable and are therefore still affected
somewhat. There is also a reduction in the connection students once had with their
pious predecessors, and as a result the strength of their knowledge has weakened. A
strong connection between teacher and student has always been essential. Due to
these current circumstances and changes in teaching methodology, deficiencies have
appeared in the transmission of knowledge and negatively impacted student abilities.

As mentioned, as far as the syllabus itself is concerned - all praise to Allah M - ic

11



SYLLABUS AND METHODOLOGY

remains satisfactory. Large institutions generally have qualified and capable teachers,

whereas smaller institutes may have teachers of varying competency.
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“In certain gatherings some have suggested
that the Madrasab syllabus should include

modern subjects and sciences. What is your

opinion regarding this matter?”

13



MODERN SCIENCES IN THE SYLLABUS

ANSWER

To a certain extent this is correct, and we ourselves have acted upon it. Modern
sciences often have an impact on creedal issues. People sometimes misunderstand the
application of these modern sciences and their effect on our belief system such that
they are used to criticise or negate religion entirely. Whereas, when understood
correctly, modern sciences in fact support, endorse and strengthen religion. Many
beliefs presented by Islam are understood better through scientific discoveries. It is
amazing that Allah 3 brings forward proofs of religion through the exact same
people who reject it entirely!

The real issue here are not the sciences themselves but in fact the environment in
which they are taught. Often those teaching modern sciences hold incorrect beliefs,
thoughts and biases when they teach these modern sciences. From this the harm
arises. If, however, a teacher possesses correct belief and sound understanding (in
heart and mind), these sciences become a means of strengthening the viewpoints of
Islam and religion.

Historically, why is it that these sciences were taught for centuries without any
negative impact, yet in the modern era they are having one? The answer is that the
sciences themselves have remained somewhat the same, however, the people teaching
them have changed. Previously the teachers would have unshakable belief. Islam was
deeply rooted within them such that teaching modern sciences did not negatively
affect their beliefs. However, in current times, the condition of the teachers in the
modern era is not sound due to the environment, therefore it is having a negative
effect. People have a misunderstanding that it is the knowledge that is causing the
problem, whereas the problem lies within the person with that knowledge".

As far as the knowledge or science itself, Islim is not restrictive in this context.

Islam has given permission to study every type of discipline apart from a few which

This humble servant heard something glaringly similar from my respected grandfather Mufti Shafi‘
‘Uthmani that if the teacher is not proper (in heart and mind), then even with Nar al-Idih (a primer in
figh studies) he will destroy the mind of the students. On the other hand, if the teacher is proper (in
heart and mind) he will create knowledge and piety even through modern sciences/contemporary

subjects.
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MODERN SCIENCES IN THE SYLLABUS

are not considered to be beneficial knowledge. This is indicated by the Noble
Prophet € that, "A word of wisdom is the lost property of the believer; wherever he
finds it, he is most entitled to it." (Ibn Majah 4100).

This Hadith teaches us that in every situation knowledge is better than
ignorance, except for that knowledge which is harmful. Possessing a general
knowledge of such disciplines is of no benefit, for they are mere crafts in reality.
Knowledge in itself, regardless of what science or discipline it is based upon, does
not in itself have a negative effect, but what is for certain is that the teacher will have
an effect. Every individual who is blessed with prophetic qualities, is correct and
sound in heart and mind with manners and morals, then he will use those qualities
to inspire good behaviour. If, however, the teacher is lacking in these areas then even
though he may be teaching Qur’an and Hadith, because he is filled with corrupt
thoughts and incorrect ideologies he will transfer these to students.

In summary, when it comes to modern sciences and disciplines, it is fine if we
adopt them to such an extent that they assist and support religious objectives.
Additionally, if we study them with the aim of counteracting their ability to cause
religious doubts and objections, then too as a principle we should definitely study

and include them.
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“Hadrat, you made reference to the
manners and movals of students. We have
heard regularly from our pious
predecessors that traditionally the
Madrasah and Khangah (Centre for
Spiritual Rectification) were not separvate
entities but in fact one. Our Islamic
Institutes were also centres for spiritual
rectification where students would learn
knowledge whilst simultaneously rectifying
their manners, movals and spirituality.
Why bas this now changed, and how can it

be corrected?”

16



SPIRITUAL RECTIFICATION

ANSWER

You are correct that previously the madrasah (pl. madaris) was indeed also a centre of
spiritual cultivation and rectification, whilst the acquisition of knowledge was their
outward manifestation. Historically we never used to refer to spiritual centres as
“Khingahs” or announced that we were teaching Tasawwuf, Tazkiyah or a certain
spiritual methodology. Instead, the teaching staft were so pious and refined that the
way in which they acted, their character and conduct was such that simply being in
their company resulted in students rectifying their manner, morals, character and
spirituality. Now it is quite apparent that there are deficiencies within the teaching
personnel. They are not reflective of teachers of the past. Whatever the reasons for
these deficiencies are, the perfection of teachers in terms of spiritual reformation,
manners and conduct is not considered to be as important anymore. They are not
concentrating on it as much as they should, and often when it comes to new

teachers, they don’t consider this a priority.
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“Hadrat, is the reason for this that the
connection between the student and teacher
is inadequate and the student-teacher

velationship is not what it once was?”

18



THE STUDENT-TEACHER RELATIONSHIP

ANSWER

The reasons for this are the challenges and trials of the modern era. So much
degradation has taken place with time, habits and thoughts of people have been
corrupted, and the love, inclination and trust that was once there for teachers is no
longer present.

There is a famous example that ‘part of the metal is bogus, and part of the
blacksmith is bogus’, i.e. there is a deficiency in the product and a deficiency in the
one making the product. Thus, there is also some deficiency in teachers: the level
they should have aspired to be at is rarely found in new teachers, and therefore the
negative effect they will have on their students is certain. It is a different matter that
some young teachers, after many years, may go on to reach a high status reflecting
pious predecessors. However, generally their level at the beginning of teaching is not
the level of our pious predecessors when they started teaching. I witnessed in my
student days that our teachers were on very high levels of not just knowledge but
also God-consciousness and piety.

‘Allimah Anwar Shah Kashmiri was known for his immense knowledge, but his
love for following the Sunnah was overwhelming to such a degree that we wouldn’t
need to ask him a question — we would simply watch how he acted for our answer,
and from observing his actions we would be able to tell what the Sunnah is. If we
happened to check our observations with what was in the books of Sunnah, we
would see that whatever was written down was exactly how our teacher Hadrat
Mawlina Anwar Shah Kashmiri had acted. This was how engrossed he was in
following the Sunnah. At all times he had a constant concern for the Hereafter.

Regarding another teacher, Hadrat Mufti ‘Aziz al-Rahmin, he would come to
rest in the afternoon, and when he lay on the floor he would shrink, pulling his legs
into his body. Nobody ever saw him lie down stretching his legs out. My father-in-
law Mawlana Mahmuad, who was a student at the time, would accompany him

during his student days in the same masjid. He said that I felt Hadrat Mufti ‘Aziz
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THE STUDENT-TEACHER RELATIONSHIP

al-Rahman was perhaps sleeping in this position by chance, but when I saw him
doing it every time without fail, I happened to ask him one day: “Why do you sleep
like this? Have you never stretched your legs out whilst going to sleep?” His answer
was astonishing: “My beloved student, the only time to relax and stretch your legs is
when you are in the grave. The world is not the place where you should seek this
level of comfort.” We can see again from this example how the concern for the
Hereafter was always at the forefront of the minds of our pious predecessors.

There is another incident regarding Mufti Sahib (Mufti ‘Aziz al-Rahman) when
we studied Jalalayn (a famous tafsir of the Holy Qur’an) with him. When we reached

the Qur’nic verse:

N\ - w

(=) g Lo ] Dl O
A person will only obtain what be has strived for”

On the surface, this Qur’anic verse suggests that nobody else’s effort will be able
to benefit him. This is the apparent meaning in front of us, but on the other hand
there is the well-known concept of Isil al-Thawab (Gifting reward) where one will
be able to benefit from the efforts of others when they intend for the reward of their
good actions to be gifted to you. Therefore, there appears here to be a contradiction.
When we reached this point, our teacher Hadrat Mufti ‘Aziz al-Rahman said
regarding the same, “I have been puzzled by this issue myself, and I have not been
able to obtain or find a way to solve or understand the apparent contradiction.” He
added, “I did look at books. I looked at many books, but I had not obtained or come
across a convincing or satisfactory answer.” After this, he came home. It was late at
night and very hot. When he lay down on his straw bed, he thought to himself:
“How is it that I have a doubt in a verse of the Qur’an? If I pass away in this state, I
will pass away carrying this doubt with me. Therefore, what dreadful effect will this
have on my iman (belief)?” This was the condition of rayb (an Arabic word referring
to doubt inside the Qur’an). This affected him so much that he could not sleep and

got up immediately. Despite it being very hot and late at night, he started to walk on
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THE STUDENT-TEACHER RELATIONSHIP

foot towards Gangoh (a town in India) where his senior, the giant Mawlana Rashid
Ahmad Gangohi would reside. Mufti ‘Aziz al-Rahman $ahib sought to obtain help
in this issue from him.

We can see here the deep concern for something immensely important that
caused Mufti ‘Aziz al-Rahman genuine worry for his akhirah (hereafter). He, and
likewise our elders, would not consider knowledge to be just research, academics, or
words; rather, they would consider it to be something beyond this and something
connected to their everlasting hereafter. Therefore, if he had some form of doubt in
a verse of the Quran Karim, that would be considered a problematic uncertainty. If
there is any deficiency or defect in one’s iman (belief), it may impact on its
continuance or permanence.

Mufti ‘Aziz al-Rahmin then walked barefoot all night towards Gangoh, even
though he was not accustomed to doing so. He reached Gangoh in the last part of
the night, close to Fajr prayer. Mawlana Gangohi at that time was performing
wudd’. Mufti ‘Aziz al-Rahman greeted him with salam. Mawlana Gangohi replied,
“Who is it?”. He mentioned that it was ‘Aziz al-Rahman. Mawlina Gangohi,
realising it was him and that he had come from so far, said: “You have come at such
an odd time. Did you come during the night?” He replied, “Yes, I travelled all night.
I have just arrived.” Mawlina Gangohi asked, “What was the need for you to come
so urgently and travel all night?” Then Mufti ‘Aziz alRahman posed the question
regarding the dilemma above i.e. from the apparent meaning of the Qur’nic verse
we learn that one’s effort will not benefit another. However, from Hadith narrations
we learn the opposite—that one’s actions will benefit another person by means of
gifting reward. He finished saying “I cannot seem to solve this apparent
contradiction.”

Mawlana Gangohi then answered. He explained that the ‘effort’” mentioned in
the Qur’nic verse refers to the effort concerning iman (belief). Therefore, somebody
else’s belief will not benefit you and vice versa. The verse, however, is not negating

somebody’s actions which will be able to benefit one another. On the other hand,
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THE STUDENT-TEACHER RELATIONSHIP

the prophetic narrations and Hadith are not speaking about effort related to belief
(sa? imani). Rather, they speak about effort in relation to actions (sa‘f ‘amali), the
physical actions that somebody performs for someone else, so that their effort may
benefit that person in terms of gifting reward. The Qur’anic verse is not referring to
physical actions, but efforts concerning belief: that one’s belief will not benefit
another’s belief. We are all unaided, independent and self-reliant in this regard.
Therefore, there is no contradiction.

Our teacher, Mufti ‘Aziz al-Rahmin, would say that at that moment, standing
there, it felt as if a river of knowledge had exploded within him. This, he mentioned,
was the depth of knowledge found in every word of our pious predecessors.

Another anecdote from our pious predecessors. Once Hadrat Mawlina Qasim
Ninautawi was asked that in the ahadith (Prophetic narrations) we have been
warned regarding bid‘at (innovation):

P
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“Whoever brings into our religion something that does not belong to it, it is rejected”

Regarding this someone postulated, that if the Madiris (Islamic institutions)
which we are studying in should also be rejected as they did not exist (in the current
format) in the beginning of Islam? Additionally, the innovation of timetables and
the sounding of bells for class time, where was this previously? The various year
groups, classes, grades, all of these could be considered an innovation in light of this
Hadith and therefore should be impermissible?

Mawlina Qasim Nanautawi replied in a very concise, apt fashion that:

“An innovation in religion itself ( x! @) is what is forbidden, not something
which is for religion ((yal).” In other words, innovation in religion itself is not
permissible, whereas an innovation that helps, supports and assists religion is
permissible.

In two simple phrases, Hadrat Mawlini Qasim Nainautawi answered the

question beautifully. Those new things that were brought to make religion stronger,
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THE STUDENT-TEACHER RELATIONSHIP

to help the objectives of our Din, to support, promote and endorse the aim of Islam,
these innovations were formed for that reason. These are not innovations in the core
foundations and fundamentals of religion itself. In some institutions you may have
classes in the morning, whereas others may have them in the evening. It is not that
we consider these things to be religion in themselves — they simply assist us in
reaching our religious goals of teaching. We cannot say that only these particular
hours are part of Islim and no others are permitted. These are merely strategies and
arrangements. Therefore, with this simple phrase of innovation in religion versus
innovation for religion, Mawlana Qasim Nanautawi removed all misconceptions
and doubts.

I remember another incident now regarding Shah Isma‘il Shahid (May Allah 3&
have mercy on him and all our pious predecessors). A person from the Arab world
visited his local area at a time where Arabs would rarely come. The locals were
fascinated such that they would follow behind him, like some fascinating bird. They
would treat him with love and hospitality. Then something sad happened regarding
this Arab brother. One day, him being a follower of the Shafi‘f school of thought
(the locals were mostly followers of the hanaff madhhab), he went to pray in a
certain masjid which was filled with many ignorant people. In Salah, he raised his
hands in Raf® al-Yadayn as the followers of the Shifi‘f school of thought do, since
Imam Shafi‘i considered this method Sunnah. The locals, upon witnessing this,
ignorantly thought that the Arab brother was an unlearned individual who does not
know how to pray Salih. Therefore, after Salah they started to argue about the
matter and tempers flared, resulting in someone assaulting the Arab brother. All this
when he was a guest to that region. When this news reached Shah Isma‘il Shahid, he
became very angry. He lamented upon the locals first at their ignorance and
stubbornness (not being aware of this Sunnah) and secondly at their striking of
someone who was in fact a special guest from the Arab lands who should have been
honoured in Islam. As a result, he issued an instruction to all of the local people that

from now on every single person in our locality should perform the Sunnah of Raf'
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THE STUDENT-TEACHER RELATIONSHIP

al-Yadayn in their Salih (normally followers of the Hanafi only do this at the
beginning to commence $alih, not during the middle), and therefore in many
masijid people started to act accordingly. After a few days, understandably there was
widespread confusion. Some people are doing Raf* al-Yadayn, and others are not. A
strange set of circumstances befell the community, then (Qari Sahib joked) people
literally started ‘lifting their hands’ i.e. fighting. Due to this widespread confusion
and trial, some people approached the great shaykh and uncle of Shih Ismafil
Shahid, Shah ‘Abdul ‘Aziz Muhaddith Dehlawi. They complained that your nephew
has caused a major issue by instructing that every Masjid should adopt Raf* al-
Yadayn (the Sunnah of raising the hands), and as a result we are facing many
problems and do not know what to do. Shih ‘Abdul ‘Aziz responded that you are
aware of the high level of intelligence of my nephew Shah Isma‘il Shahid. I will not
be able to overcome him due to his cleverness. I will say one thing, and he will have
twenty answers ready to shut me down. How will I be able to correct him?

I will however suggest how best to resolve this matter. In our family, my brother
Shih ‘Abdul Qadir is well respected by all, old and young, even though he is the
youngest of all the brothers. Because of his immense piety and Godconsciousness he
is revered. He performed I‘tikaf (seclusion) for 40 years in the Akbari Masjid and was
immensely attached to the Holy Quran. When Shih ‘Abdul Qadir passed away,
Shih ‘Abdul ‘Aziz experienced a spiritual unveiling (kashf) that the punishment
within the graves of all Delhi graveyards was temporarily removed due to Shiah
‘Abdul Qadir passing away and being buried amongst them. This was the level of
piety that Shih ‘Abdul Qadir held.

As instructed, the people then went to visit Shah ‘Abdul Qadir explaining the
situation. Shih ‘Abdul Qadir called for his son, Shih Ismiil Shahid. Upon his
arrival, Shah ‘Abdul Qadir asked, “Isma‘il, have you issued a verdict for everyone to
perform Raf* al-Yadayn? Shih Isma‘il responded, “Yes, my respected elder.” Shah
‘Abdul Qadir asked, “Why?” Shah Ismi‘il replied saying that “This Sunnah had

become so obsolete that upon its performance the locals resorted to beating each
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other up, and we learn from the Prophetic narration (Hadith) that “Whomsoever
revives a Sunnah at a time of corruption in my ummah, they will receive the reward
of 100 martyrs.” By issuing this verdict I have revived a Sunnah. This Sunnah had
become so obsolete and neglected that it has resulted in people who acted upon it to
be beaten up. This is why I issued the verdict that we should all perform this
Sunnah.”

Shah ‘Abdul Qadir responded: “Beloved Ismi‘il, I used to think that you had
studied the Prophetic narrations with a decent understanding. You’ve not even
touched the surface.” He went on to explain, “Is this the meaning of reviving a
Sunnah that you have stated? The reference of ‘reviving a Sunnah’ applies to the
situation when a Sunnabh is replaced by an innovation. That is known as ‘reviving a
Sunnah’, where you get rewarded for 100 martyrs. But in your situation, there is no
innovation taking place. It is in fact another Sunnah in its place. If raising the hands
in Raf® al-Yadayn is Sunnah, to leave and not raise the hands is also Sunnah. An
Imam of one school of thought went one way and an Imam of another school of
thought went another way. How is this a situation of reviving a Sunnah when they
are both in fact considered correct interpretations of the Sunnah? Reviving a
Sunnah applies to that situation where a Sunnah disappears such that an innovation
takes its place. What is the innovation here?” Shah Isma‘il sheepishly accepted his
error saying that, “Clearly, I have made a mistake,” and then went to inform all the
Masjids accordingly and that people should return to praying Salih as they would
normally without undertaking Raf" al-Yadayn.

We digress, I recall from the above that with (the teaching) our pious
predecessors, there were no elongated discourses or long explanations and lectures.

They had the ability to resolve issues and derive conclusions with just one phrase,

Long discourses in lessons fly away with the wind and are often lacking substance and tedious.
Whereas the best of speech is whatever is concise but rich in meaning (Js3 |6 b %KH ). It may be
short but it is founded on deep, true and fulfilling research. This type of speech is most beneficial and
this was the way of our pious predecessors, aligning with the Prophetic Sunnah of ( AQ\ C\ | o q,.gh:j) "I

have been granted concise speech with comprehensive meanings”.
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and you can only achieve this when their abilities are strong, and they have a solid
foundation with a decent amount of knowledge already within them. Now we don’t
have the required effort from them; that exertion is absent, the strength and depth of
knowledge is not what it used to be, the capacity and proficiency is simply not there.
Teachers of today merely repeat whatever they read the night before. This is merely
reading and regurgitating text. The sentiments of the heart are missing; this is why
we have a negative effect on the abilities of students.

There is no deficiency in the syllabus or anything else, but in fact the deficiency
is somewhat in the teaching methodology and a lack of appetite for growth within
teachers themselves. They have taken a reductionist approach simply content with
mere repetition, treating their teaching responsibility as a mere occupation. These
are some of the reasons why the abilities of students are being negatively affected.

With reference to the students, in the name of democracy the environment has
degraded so much that all focus, concentration and dedication has been lost.
Students are now more concerned about being involved in social movements and

political affairs. The great Imam Aba Yasuf used to say:
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“Knowledge will not give you part of itself until you give it your all.”

How can it be that you only want to give a little but expect everything of it? The
student is here, there, everywhere — sometimes even occupied with earning matters
and then wants to obtain sacred knowledge in the process. How will he become
capable like this, where will this knowledge come from?

That is why I mentioned earlier that there is a problem with the metal and the
blacksmith (i.e. students and teachers both have deficiencies). Some teachers do not

wish to grow and progress, and similarly there is a deficiency in the efforts of the

And now, smartphones and social media have damaged students and teachers alike. The study of

authentic books has decreased in favour of seeking fame and wealth.
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students, and instead they both start to blame the syllabus. My teacher, Hadrat
Mawlina Ibrahim Balyavi, was a man of few words. Somebody once said to him that
we should alter the syllabus somewhat. So, as was his habit, he took a long sigh and
then explained that in a teaching and learning environment there are three
ingredients — teachers, students and books within the syllabus. When it comes to the
first thing, the teachers, they now consider themselves to be elders (i.e. above
reproach). They hold a whip in their hand, and if anybody was to correct or advise
them, they would soon be in trouble (i.e. they would receive a backlash). Next the
students of our time, they are like a beehive — if anyone approaches them, they will
sting you. One is fearful of correcting any of these two parties. Lastly, we have the
poor syllabus that is silent, as it does not have a tongue to speak. We attack it
constantly by saying there is this problem and that problem; however, (as we have
shown) the problem is not the syllabus but the teacher or the student. There is no
deficiency in the syllabus, but because it possesses no tongue, people keep criticising
it. This in fact is the harsh reality.

However, as we have already mentioned, there is a need to include some modern

sciences and content so the students are not left behind.

Hadrat Mawlina Ibrahim Balyavi (Senior teacher of Hadith at Darul Uloom Deoband)’s words here
are immensely important. The teachers of today are unaware of their lack of effort, and they are not
paying due attention to the higher objective of their teaching. Nor are the students interested in
increasing their abilities. Therefore, they put all the blame on the syllabus because the syllabus does not
have a tongue (it cannot speak for itself). However, after thinking carefully, this old and classic syllabus
has managed to create giants of the past, expert teachers that have illuminated the world time and time
again such that nobody can deny. For example, if one takes the subject of the Arabic language, how
many new books have been published and included in the syllabus? Even though we have introduced
so many new Arabic books, the teachers and the students still struggle to read Arabic poetry, whereas
in older curriculums that were used by our pious predecessors, not only would they have the ability to
read poetry, but they also had the ability to write their own poems. Many of these are preserved in
book form within our libraries today. Similarly, this is the case with ‘Ilm al-Kalam (theology), ‘Ilm al-
Balagha (Arabic rhetoric and eloquence), along with other subjects. When it comes to expertise in
Qur’in and Hadith, the mastery of our pious predecessors is accepted worldwide. In conclusion, the
real problem isn’t the syllabus; the problem is the efforts of teachers and the lack of ability and laziness

within the students.
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“T'his next question is regarding students
who are graduating from our Islamic
institutes, after we feel that they don’t have
the zeal and passion to serve our Din and
counter trials that was found in previous
graduates. We struggle to see the
capabilities that once existed to thrust
forward and grow independently. They
merely rely on existing abilities without
any concern for progression and

development. What are the reasons for
this?”
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ANSWER

It is mentioned in a Prophetic narration:
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"People are like a hundred camels: you will scarcely find among them one capable of riding”

Within tens of thousands of students, it is not possible for all of them to be
completely useless. However, because the quantity of strong students is very low
(one or two in every hundred) it will seem as though strong students just do not
exist. Although this is not the case. All of them try to work according to their
abilities, but because we only see the 99 weak ones, our appreciation vanishes for
those few that are actually capable, strong and worthy of serving to a high standard.
If there were none that were capable or worthy, then how is it possible that even
right now the work of Islam is continuing? We have discussions, we have debates,
there are those that are tackling falsehoods, there are scholars engaged in good work
and therein are also young scholars. However, I do agree that of course they are few
in number.

The primary reason for this is the decline in society's financial conditions.
Poverty has reached such an extent that it adversely affects students throughout their
years of study, leaving many with the mindset that they simply need to complete
their education quickly to tend to their financial affairs. The father is weak, mother
is no longer alive, others have passed away — these situations affect the students
negatively. He thinks that if I can make a little money then I can use this to feed my
family, these thoughts are plaguing his mind constantly. Where will he then find the
time to study properly, progress and develop? Many are suffering from this
challenge.

A second contributing factor relates to those applying for admission to our

Islamic institutions. Regrettably, there is an insufficient number of applicants who
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possess high aspirations and intellectual ambition. Instead, many enter with a
limited vision and modest expectations. Students have this perception that they will
simply find food here for the eight to nine years of study, at least they do not need to
worry about eating. They merely pass through the curriculum instead of allowing it
to cultivate their intellectual faculties. Their limited intelligence and ambition
results in them viewing and treating sacred knowledge in this fashion, contributing
to the gradual deterioration of scholarship.

The great companion Hadrat ‘Umar (s &) s?,) once posed a question to
those around him, asking when will be the time V:fhere sacred knowledge (of the
Qur’an and Sunnah) will be disgraced? His companions exhorted him to answer. He
replied that this will occur when knowledge is pursued by individuals of low calibre,
whose character, standards, and aspirations are all deficient. When they put their
learning into practice, they often display a poor implementation of religion.
Consequently, sacred knowledge itself comes to be perceived as being of a low
standard. If students who are high-minded with intellectual ambition and
intelligence were to seek this sacred knowledge, then even today they can reach the

heights and achievements of those before them.

It is also a natural and inherent fact that if a person’s mindset is low, he brings knowledge down to a
low level as well; and if his resolve is lofty and his thinking is broad, then he elevates knowledge and

raises its status.
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“People of intelligence, high aspiration,
and elevated thinking, especially those
from respectable and strong family
backgrounds, are generally not sending
their children to our Islamic institutions.
How do we find and encourage these

students to enroll?”
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ANSWER

The reason for this is that the love of the world has overtaken us. In the past, love of
the hereafter was dominant, but now love of this temporary world has become
dominant.

Now whoever possesses high aspirations and intellectual ambition they seek a
position in government, decent employment, something of high status. They are
concentrating their efforts towards this and because of this, many do not come here
to study in our religious institutes. Then who comes here instead? Those students
who don’t have high abilities. They think to themselves let me make an effort in
religion, at least I will find that in this Islamic Institute. Whatever little I learn, I will
simply teach that, according to whatever limited abilities they have. However, in the
past students would be chosen appropriately and aligned with religious sciences
according to their abilities. Whatever genre they were most suited towards, they
would grow within that, and therefore they would be enthusiasts with momentum.
Later, they would become experts within that particular religious science.

I once visited Afghanistan, Sardar Na‘im was then the minister of Religious
Education. He complained to me that we have tried everything (with our students),
but our expectations have not been met. I enquired, what do you mean? He said
that we want our religious graduates to become high-order government officials,
Minister of Foreign Affairs, Minister of Home Affairs, however they do not perform
adequately in these roles. Before I responded to him, I thought to myself that
perhaps his hopes would never be met as modern politics is a field in itself. Whoever

understands it properly and is well acquainted with it, only he will be able to

I remembered my amazing teacher, Hadrat Mawlina Muhammad Idris Kindhlawi mentioned once
in the lectures of Sahih Bukhari. “O young scholars, now the language and meanings have changed.
When our pious predecessors would say to us, ‘worry about your future,” they would mean worry
about your dkhirah (hereafter). Now when people say, ‘worry about your future,” they mean worry

about your worldly affairs, your wealth and status. As I said, the language has changed.”
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progress therein. Even if somebody is a Master of Hadith, a great Shaykh, or a very
learned Figh scholar, but is unaware as to the nature of modern-day politics, then he
will not be able to survive. Nevertheless, although this would have been a more
direct answer, I decided to respond by taking an alternative approach. I said to him
that my concern for his students will always be limited, he asked why, to which I
explained that the reason for this is the calibre of students being sent to us from
Afghanistan. I don’t know which jungle you managed to select them from, they are
of very limited intelligence and capabilities. You need ten years just to prepare their
mindset and lay foundations, then you need another ten years to teach them. If,
however, you send me students from intelligent families, families that have
ministerial heritage, royal families and strong, decent educated families, then we
would be able to show you the full potential of our sacred knowledge. Instead, you
have selected students from the wilderness and from the mountains, what effect will
knowledge have upon them? To this the presiding chairman commented “You speak
the truth!”.

After this, I continued to give some examples starting with the great Shaykh of
the Indian Subcontinent, Mufti Kifayatullah Dehlawi. I asked, “What do you think
of him?” The minister replied, “of course he is a high-minded, intelligent person
with elevated thinking. He did such and such great work.” I said, “He is a product of
an Islamic institute, not a graduate of a university.” Then I mentioned, “Shaykh
Mawlana Husain Ahmad Madani?” The minister replied, “Praise be to Allah, he has
a massive status.” I said, “He is also a product of an Islamic institute (Darul Uloom
Deoband). He is not a graduate of any university.” Then I mentioned, “How about
Shaykh Shabbir Ahmad ‘Uthmani, one of the founders of Pakistan?” He said that
he is again somebody of highmindedness, intelligence, and elevated thinking. I said,
“Again, he is not a graduate of any university.” I continued to mention multiple such
examples. All these people were high-minded, intelligent and possessed elevated
thinking. The knowledge that they learned amplified their existing intelligence; it

made their intelligence greater. Knowledge does not make or create something new
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within an individual rather highlights the qualities that are already present.
Similarly, underlying weaknesses will also be exposed.” If a person already has
inherent weaknesses, they will become apparent; and if he possesses intelligence and
excellence, that too will manifest. Knowledge in itself does not create anything new.

After hearing all this the Minister agreed, “This is absolutely right.” Thereafter
he said, “I will make a promise to you. We will now send worthy students from royal
families and strong educated backgrounds, in fact, we will send eleven such students
every year.” I replied to this saying, “We will then be able to show you what effect
they will have realising the true potential of knowledge.”

After saying this I started to worry within myself: those special students from
royal families who will come to study - who will tend to them? Their expectations
are very different, and here they will find an environment of poverty. Therefore, we
may have to incur a large expense in order to host them as our guests. Someone will
be the son of a certain minister; another will be the prince of a certain king. Upon
this worry, I asked, “Will we have to teach them at our own expense?” To this the
minister replied, “No, you will not have to spend anything of your own. The
Government of Afghanistan will sponsor all of these students.” Then I said to
myself within my heart, “What more do I need?” This was the reason that I

mentioned this. I replied, “This is a praiseworthy thought, we are ready to fulfil their

I recall Qari $ahib mentioning in this gathering or perhaps another that knowledge is a special light.
The purpose of this special light is not to create good and bad; rather, it simply highlights pre-existing
goodness within an individual. Like a room that has no light at all one will not be able to see anything
in it. However, when light enters, any good or bad thing in that room will be illuminated. You will
notice everything wherever it is placed; it will come to the forefront. Likewise, the special light of sacred
knowledge does not create good and bad within an individual. Rather, it simply reveals the good and

bad that is already there.

This is why it is essential whilst seeking knowledge and wisdom, to also undertake spiritual
development and rectification (Tazkiyah). This is necessary so that one can remove the weaknesses
within one’s heart and mind. If this is not done, it is possible that a person may misuse sacred
knowledge for the sake of wealth and fame, and by doing so he would degrade and debase Islamic
scholarship.
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educational needs. However, I have one more request: we will also send you eleven
students of ours (i.e. From India to Afghanistan), because you have excellent
language institutes and colleges.” In Afghanistan there is Najat College, where
German is taught and spoken very well. There is Istiglal College, which specialises in
French. Similarly, there is Kaakol Petab, a college that teaches Turkish, and there is
also a dedicated institute for teaching English. We wish that our students who
graduate whilst propagating Islam should be able to spread religion in foreign
countries. However, they are limited because they do not know their languages. You
have a solution in the form of special colleges. Therefore, you will send eleven
students to us, and we will send eleven students to you so that you can teach them
languages. To this the minister replied, “We will be happy to make special
arrangements for these eleven students of yours. We will teach them at our own
expense, and we will also make the syllabus concise so that they can gain proficiency
in their language within a short space of time.” Unfortunately, after making this
agreement, we were not able to proceed with any arrangements due to the war
commencing in Afghanistan.

I recalled the above incident to explain that there are intelligent and capable
students; however, for incapable students with limited intelligence, what is the cure
for this? If their minds are inherently weak with insufficient intelligence, there is no
cure for this. Most of our students are from this weak category.~ Those who possess
high-mindedness, intelligence, and elevated thinking are only one in a thousand.

However, despite this if they keep coming even in these limited numbers, they will

It is famously known that if somebody asks a hungry beggar, “What is two plus two?”, he will reply,
“Four chapatis.” If an individual’s heart or mind is preoccupied with a certain worry, that worry or
preoccupation will be apparent in every answer he gives. It will be a sign of limited ambition and a
weak mindset. That is why the elders and pious predecessors, before giving anyone the opportunity to
attain the rank of a scholar, would examine him carefully to ascertain whether this individual would be
a means of raising the ranks of religion or whether he would misuse religion for his own worldly
benefits. If they thought that this person was deficient, they would be cautious of passing precious
religious knowledge to him, as is indicated by a Prophetic narration in the compilation of Imam Ibn

Mijah (some scholars have classified this as a weak narration).
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still be effective in moving forward with these qualities.
Similarly, Nabi Karim £€ has mentioned in a prophetic narration:
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The best of you in the time of ignorance will be the best of you in Islam.

Whoever possessed a high-minded disposition during the pre-Islamic era will
retain that character upon accepting Islam. Likewise, whoever was of low character
will generally remain so even after embracing Islim. Yes, the religion of Islam will
come into everyone; however, intelligence and elevated thinking—this is an innate
intrinsic trait. Similarly, this is the issue that we face here. Now, our only option is to
make an extended effort by encouraging the intelligent (to study Islam). This
though is of limited benefit as we can present thousands of advices and kind words
encouraging better students to come, however they will not come. We need to adopt
a strategy whereby such people have no other option but to come and study the
religious sciences and submit themselves to this path, like the great king Aurangzeb
Alamgir had done.

In the time of Alamgir, the scholarly fraternity (‘ulama’) were poor and helpless;
nobody would seek their services. People would instead chase after materialism.
They would concentrate on trying to obtain a lofty status, and nobody would make
effort to learn sacred Islamic knowledge. These people were locked in government
circles and positions. On the other hand, the helpless scholars were cast to one side.
Alamgir, who himself was a scholar (‘alim), was acutely aware and concerned
regarding this situation. However, he didn’t resort to making any public speeches or
writing extensive letters. Instead, one day he ordered that we will make ablution
(wud@’) and that he would like such and such a governor to assist him with this.
When this message reached the governor, he accepted the instruction as a great
honour and proceeded with a water jug to assist the king. King Alamgir then asked:
how many Sunnah practices are there in wuda’? How many obligatory acts (wajibat)

are there? The governor remained silent; if he had ever made wud@’ himself
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properly, perhaps he would know! Alamgir then said to him, I am very surprised -
you are governing thousands of people in your area that are Muslims, however you
do not even know how many obligatory actions there are in wuda’.

The next day, Alamgir instructed that such and such a governor will break their
fast with us. When this person joined during the iftar, Alamgir asked him: how
many things break the fast? How many things are disliked (makrih) during fasting?
However, the governor did not respond, as he knew nothing. Then Alamgir said, I
am very disappointed with this—you are governing Muslims and you don’t even
know these simple things.

Like this, Alamgir resorted to quizzing others, one after the other. As a result,
people started searching for scholars so that they could learn their religion. They
were all worried in case the King continued to ask them questions that they had no
answers for, and this would be a means of much disgrace for them. They proceeded
but struggled to find scholars, and the scholarly fraternity themselves started to make
demands: one said that we would like payment in excess of five hundred, another
said in excess of one thousand. However, as the people were desperate, they said that
we will give you double (of what you’re asking for), but you have to help us! As a
result, many of the scholars were now engaged in the service of teaching Islam.

We digress; I was saying that simply advice and encouragement (to send capable
students) will result in no major difference. As we seen with Alamgir, efficacy is in
strategies adopted by powerful people. Therefore, if it is possible to make some sort
of scheme whereby the government acknowledges the importance and adopts
methodologies and laws to address these deficiencies, forcing the community with
no choice, then we will see major change. This will not happen simply by giving

advice constantly.
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“Hadrat, the students after graduating from our
Islamic institutions disperse and start working in
their various fields. Some of them will be working in
religious environments, whilst others will be more
involved in secular preoccupations. The ones that are
involved in religious work, they do so in a scattered
manner. Is it possible to have a system whereby every
graduate can work collectively under a specific
umbrella to function as a group? From this they can
recezve occasional guidance from their respected
institutions vegarding the various issues that arise
and be given direction from senior scholars therein.
Likewise, from this system perbaps a beneficial
network may be formed belping students in various
ways. Through this network they can also be given
opportunities to work in places of worship, religious
institutes and other areas. What is your opinion

regavding this suggestion?”
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ANSWER

This is correct and something like this should happen, but the question is how will
one achieve this? There are two methods and types of authority that will achieve this
consolidation and centralisation that you seek. One is a coercive power, such that
you hold full authority in your own hands, and you have control over an entire
country; only governments possess this coercive power. The second one is a
voluntary power of volition and devotion, such that graduates have a deep-seated
loyalty towards a certain person. If that person were to give a certain instruction,
then everyone would follow out of their reverence for them. Now, in our time, we
lack both of these authorities. One is completely missing (i.e., an Islamic government
per se) and therefore we do not possess a compelling authority. Now, in terms of a
power of devotion and loyalty towards a certain person, such individuals are rarely
found; some are not even connected to Islamic institutions. People follow them on
an individual basis; occasionally these people are found in the Madrasah circles, but
again, few and far between. So, until you do not have some level of power or
authority (in physical reality or meaning) that prevents members moving away from
a centralised hub, it will not be possible to achieve such an objective. I understand
that in Pakistan they have started a new endeavour known as the Wifiq al-Madaris

(Federation of Madaris Islamic institutes), how does this look?
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“Wifaq al-Madaris is a collective union of
Islamic institutions; however, what I
meant in my earlier question was, is it
possible for every specific Islamic institute
to make a system on an individual basis
that can tend to the needs of their own

graduates?”
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ANSWER

Yes. In fact, this is perhaps easier rather than having all the Islamic institutions
operating under a central focus point which is difficult. There however is a
requirement to make effort for such a movement. We would draw people’s attention
to it, highlighting its various benefits in a written manner. Any disadvantages can
also be mentioned. By making such an effort, it shows that you wish well for these
students and you are not doing this for your own personal benefit such that by
connecting these students then somehow your status or power will increase. The
method mentioned previously is better: you simply draw attention to your
suggestion to various responsible people and stakeholders. It has become a
problematic habit nowadays that any suggestion is first presented to the public; this
is wrong. One should approach the distinguished class, whom the public is
influenced by; if it is brought to their attention first, the public will follow suit
respectively. These will be important and influential people within the Islamic

institutions; you can start by gathering such people first as part of this movement.
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“Hadrat, these were questions regarding
our Islamic institutes. Now we just have
one or two general questions regarding
Muslims. Recently in Pakistan there was a
law passed in parliament regarding the
Abmadiyya (Qadiyanis). What are your
thoughts regarding this?”
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ANSWER

We have made a statement regarding this already. This was a much appreciated and
praiseworthy endeavour. The scholars and the government of Pakistan ought to be
congratulated. This was a courageous move that Pakistan had adopted, and in fact it
was the realisation of a dream of our pious predecessors. This was the zeal expressed
by many including Hadrat Mawlini Anwar Shah Kashmiri, Mawlani Habibur
Rahman $ahib, Mawlana Muqtada Hasan Sahib etc They were all deeply concerned
about the Ahmadiyya (Qadiyanis) and wanted to alleviate the confusion that was
created by them operating under the banner of Islim, a clear deception and
misrepresentation. However, then it was the time of the British Empire—how
would they achieve the objective of classifying them as NonMuslims? And now
Allzh 3% has allowed us to fulfil that dream.

Here in the Middle East we have 132 associations that have formally declared the
Qadiyanis to be Non-Muslims and have placed entry restrictions into their
respective states. And now Pakistan has officially declared them (to be out of the fold
of Islim). This has now become a global resolution, and what was a means of deceit
and deception has now been alleviated.

Regarding the issue of Qadiyinis, there have been thousands of misguided sects
(in the past), but it is not possible for them to operate under the banner of Islam. I
have issued a statement endorsing the decision of the Parliament of Pakistan and
thereafter have received warm messages from Calcutta and various other places. The
effect of this has been that many people are now saying that Qadiyanis should not be
allowed to be buried in Muslim graveyards. However, the administration of
graveyards is under the government and therefore it is challenging to object to.
Nevertheless, Muslims are now empowered to challenge the Government on this
basis. We will present our arguments and legal verdicts that the graveyards should
now be separate. The Qadiyanis should be given their own separate area, as it is not

correct to bury them alongside the true Muslims. Many other related discussions
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have also come forth. For example, before it was possible for Qadiyanis to enter
Muslim places of worship. Nevertheless, the effect of all this was such that hundreds
of Qadiyanis have converted to Islam after repenting.

Some people wrote to me that they wish to establish an organisation through
which they will be able to alleviate doubts and questions of the Qadiyani people,
especially those that are considering adopting true Islam. I responded that it is a
commendable idea to form such a society; however, it is not appropriate to try and
address doubts and questions in large, open gatherings, because this can result in
confusion. This is what Qadiyanis want - that when such difficult discussions take
place in open gatherings, the resulting discussions and debates will allow them an
opportunity to establish a foothold. Yes, by all means, on an individual basis we can
engage in discussions to alleviate doubts. However, having open gatherings are not
best suited for this purpose hence I would not advise this. The people accepted my
suggestion. Nonetheless, the decree of the Pakistan parliament has had a positive

impact on India.

[This interview was completed in Madinah Munawwarah,1974]
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